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1.

Introduction

1.1

All of our schools understand that for correct Literacy instruction our children must be taught the
basic foundations to read which include Phonemic Awareness, Phonics, Fluency, Vocabulary and
Comprehension.

1.2

Within this policy the aspects of The Five Pillars are outlined with a specific focus in particular on
Phonemic Awareness, Phonics and Comprehension.

1.3

This document sets out a clear and well-structured policy and progression sequence for the
Phenomenal Phonics Programme. This programme is tried and tested with strong impact at
Ambleside Academy, and will be used within all the Raleigh Education Trust academies from the
January 2022.

1.4

The Phenomenal Phonics Programme follows a synthetic, systematic approach to the teaching of
early reading: explicitly teaching the correspondence between letters and sounds to blend for reading
(decoding) and to segment for spelling (encoding).

1.5

Phenomenal Phonics follows the progression of phases set out below, with our well evidenced,
bespoke approach driven by high quality assessment half termly, which informs next steps of learning
to ensure that all pupils demonstrate good progress in the number of sounds that they know as well
as the words which they can read and spell.

1.6

Phase Letter Sets:

2.

Phonemic Awareness

2.1

Auditory Discrimination
2.1.1
As part of this scheme we explicitly teach auditory discrimination. It is important that
children are able to hear and discriminate between different speech sounds noticing
similarities and differences. Our children must be able to orally break down sounds
segmenting and blending in speech before they are able to read and write.
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2.2

Auditory Memory
2.2.1

2.3

We ensure that children remember the sequence of sounds in a word and words in a
sentence as this is vital for language development and will directly impact a child’s ability to
read and spell. This is taught through many active games and repetition within our
academies.

Auditory Analysis and Synthesis
2.3.1

Alongside teaching the children to read using the graphemes we build in activities and
learning opportunities where the children are taught to orally break up sounds as well as put
them together. As a trust we teach the children analysis as this is the ability to break a
sentence into words, a word into syllables, or a word into sounds – necessary for learning to
spell. Also synthesis as this is the ability to put sounds or words together (e.g. c-a-t) –)

2.3.2

Phonemic Awareness and the child’s ability to hear speech sounds and discriminate one
sound from another, breaking sounds down and squashing them back together before
looking at the grapheme is really important to provide the foundations for early reading and
in develop key speaking and listening skills.

3.

Children who are working below the age-related expectation
in phonics for their year group

3.1

These children will continue with focussed interventions based on their individual needs. They will
continue with Auditory Discrimination if this is needed and will be delivered this on a limited adult to
child ratio to maximise progress.

4.

Rigorous Half Termly Assessment

4.1

As part of the programme staff start by screening children each half term on a past phonics paper to
find out how many words that each child can read and this identifies sounds that the children do not
know. Staff then use the assessment information from the screening and the letters and sound
phases together to guide what sounds/ families they cover next to ensure progress

5.

Working from an Easel

5.1

Within the Phenomenal Phonics Programme, each lesson must have a clear teaching sequence which
is set out below:
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a)

The teacher or teaching assistant will work from an easel which is prepared linked to the theme
of the topic. The boards will have a treasure chest on one side at the bottom and a bin at the
other. Please see below some examples:

6.

The Structure of a phonics session

6.1

Revisit- This is the most important part of the session to make sure that the children are making links
to previous learning. This is consolidation of previous sounds learnt and ensure that the children can
build the capacity to retain and recall sounds that they have been previously taught. They can use
fastest finger sheets. They must also read lots of words including the sounds to ensure that the children
are applying reading of words.

6.2

Teach- This is the part of the session whereby a new sound is taught. Teachers should skywrite the
grapheme in lots of different ways to make sure that the children remember what the sound looks like.

6.3

Practise- The children help you read/write lots of words together, segmenting, blending, using robot,
actions are extremely important to aid our pupils in remembering.

6.4

Apply- Reading and writing at word and sentence level related to the new sounds.

6.5

Key teaching points that are paramount for our children within the Phenomenal Phonics Programme
include:
a)

Use of robot talk and actions, use of sound buttons, incorporating diagraphs, trigraphs and
tricky consonant clusters.

b)

We know that our children find d and b, ff and th and g and y tricky. These are common
difficulties within phonics that our children have. Also exposing children to polysyllabic and
compound words.

7.

Phenomenal Phonics Family

7.1

Within this programme we have devised our very own Phenomenal Phonics Family.

7.2

Each puppet has a special name which relates to the family of which they are experts of. The aim of this
is to help the children remember the sounds related and brings a purpose for learning although experts
the animals can be very forgetful.
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8

Sound and phrase actions

8.1

Repetition, rhymes, actions and pictures are used in the Phenomenal Phonics Programme - having
proven to be highly effective in aiding pupils’ memory of different sounds/spelling patterns. Each sound
and phrase (mnemonic) are supported with an action. It is of great importance that these actions are
used alongside the sounds and phrases, along with the puppets. This supports the children when
spelling and reading as they are able to make links between the sounds, phrases and actions for the
correct spelling choices. Please see the resources available below to support this.
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9

Pure Sounds

9.1

To support children to blend phonemes into words, all staff must pronounce sounds purely and clearly.

9.2

Within our programme, included in their CPD, academy staff have access to their colleagues live
modelling and demonstrating how to enunciate sounds clearly and accurately. They also us the
following link for further exemplification.

9.3

Phonics: How to pronounce pure sounds | Oxford Owl - YouTube

10.

Consonant Clusters

10.1

The Raleigh Education Trust recognises that often children need additional support to blend words with
consonant clusters (consonant blends) particularly when they are found at the start of words.

10.2

Staff within our academies must say the sounds as purely and clearly as they can. Children must be
taught to pronounce each phoneme before blending them. E.g. c-l-u-m-p, s-t-r-ee-t. Once pronouncing
individually, we encourage the children to use a cluster blend e.g. cl-u-mp, str-ee-t - as we know from
experience of this effective programme that this helps our children quickly recognise common letter
sequences at the start of words, and so successfully and swiftly blend at sight, when learning to read.

11.

Pseudo words

11.1

Within our programme, we include pseudo words as part of the daily phonics sessions. This enables
children to practice their blending skills and teachers to assess which phonemes require further
teaching and revisiting. This also supports pupil progress towards passing the phonics screening check

12.

Use of pictures

12.1

The programme uses pictures, not only as an aide memoire and to support visual learning, but also to
support children’s acquisition of new vocabulary. Pictures and visuals support the children in recalling
new words and their meaning, and their ability to quickly assimilate new words into their understanding
as supported by the following quote from the reading framework:

12.2

Young readers encounter words that they have not seen before much more frequently than
experienced readers do, and they may not know the meaning of some of these. Practice at reading such
words by sounding and blending can provide opportunities not only for pupils to develop confidence in
their decoding skills, but also for teachers to explain the meaning and thus develop pupils’
vocabulary.13
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13.

Common Exception Words

13.1

Each Year Group has a set of common exception words that the pupils need to read and spell by the
end of each academic year. These are set out in the National Curriculum. Common exception words are
woven into each phonics session and explicitly taught, so that the children have regular and repeated
exposure to those words which they must read by sight in order to be fluent readers of text.
Example:

14.

Reading comprehension and application of word level reading
at sentence level for comprehension

14.1

Phonic Friend Books
14.1.2

Across our schools as part of this approach the children will be given a phonetically decodable
book to read during the application part of a phonics session each day. The idea being that
they will then consolidate the phonics words that they have read at word level within a text at
sentence level. This book will then be taken home by a child at the end of the week so that the
child has practised their reading all week and can go home and simply consolidate their
reading at sentence level and demonstrate sound comprehension of the story with their
parent at home. Each Phonic Friend Book will be stickered according to the Animal Family and
will related only to the animal sound family focus that week. The children will then alongside
this phonetically decodable book loan a non-decodable book also.

15.

Key Vocabulary required for staff to teach phonics effectively

15.1

Phoneme: The smallest unit of sound in a word. Phonemes may be written with more than one letter
eg day. The word start has 4 phonemes - s - t - ar - t. The word church has 3 phonemes - ch - ur - ch.
The word strap has 5 phonemes - s - t - r - a - p.

15.2

Grapheme: The letter or letters that are used to write a phoneme.
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15.3

Digraph: A two letter grapheme where two letters represent one phoneme or sound eg ar, ea, er, oi,
ch, th

15.4

Vowel Digraph: A two letter grapheme that represents a vowel phoneme or sound eg ay, ee, oi

15.5

Split Vowel Digraph: A two letter grapheme that represent a vowel phoneme or sound where the
sounds are pushed apart by another letter. This digraph often used to be referred to as a magic e eg
cake, bite, phone, these, cube. It is used for the long vowel sounds.

15.6

Trigraph: A three letter grapheme where three letters represent one phoneme or sound eg air, igh, ear

15.7

Blending: Building words for reading by pushing together all the phonemes or sounds in the word.

15.9

Segmenting: Splitting up words for spelling by breaking up words into all their sounds and then working
out what letter or letters are needed to represent each sound.

15.10

Short vowel sound: The sound that the letters a, e, i, o, u make in a word eg cat, peg, hit, not, sun.

15.11

Long vowel sound: The sound that is like the names of the vowel letters. The long vowel sounds are
often represented in more than one way by digraphs and trigraphs eg main, stay, cake, see, seat, mice,
light, coat, bone, glue, spoon

15.12

The Phenomenal Phonics Programme is underpinned by the key principles set out in ‘The Reading
Framework’

15.13

Within this programme, teaching staff will:
a)

Be clear about objectives for any session and make sure that the children understand them (e.g.
‘By the end of this week you will all be able to read these sounds; today we are learning the first
one.’)

b) Expect all children to participate throughout phonics sessions, for example by using ‘call and
response’
c)

Make the most of the time for teaching and use activities that maximise the number of words
children read and spell

d) Make sure that children practise using the knowledge they have been taught in previous lessons
until they can use it automatically, thus freeing up their capacity to learn new knowledge
e)

Support the children to connect the new knowledge with their previous learning

f)

Demonstrate new learning in bite-sized chunks

g)

Ensure children are given opportunities to apply what they have learnt

h) Praise the children for working hard and paying attention, being specific about what they have
done well
15.14

For further reading please look at the latest government guidance shared below:
Section 3: Word reading and spelling (publishing.service.gov.uk)
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15.15

Follow the link below to understand and know of the 44 phonemes required to teach.
44 Phonemes in English and Other Sound Blends (magoosh.com)
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